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Introduction:   

Why look at animals? 
 

The Atkinson welcomes you and your pupils to Why Look at Animals?, an 
exhibition that takes its name from an essay by the British theorist John Berger.   
We use his ideas to combine works of art from our own collection and from the 
Arts Council in exciting ways.  The show makes us very proud, and we would 
like to offer satisfying visits to it to as many people as possible. To make this 
easy for teachers and pupils in the Key Stages 1 through to 4, we have prepared 
a package of fun and creative exercises, learning activities, discussions and 
explanations for before, during and after a day at The Atkinson. You will find 
these activities at the end of this introductory document and we hope that you 
and your pupils have a lot of fun with it. 
 
Why Look at Animals? views humans’ depictions of animals throughout early 
modern times until today. It is a large show in in our exhibition space on the 
first floor and it plays a central role in our visual art themes of 2017. This 
resource sheet gives you and other teachers a few ideas and tools for a stress-
free and informative visit with school groups. We start with a question: 
 
“Why look at animals?” the first and easiest answer is, of course, another 
question: “Why not?” 
 
The exhibition looks at both of these questions at once and also raises some new 
ones. Working together and working with artists, our curators have borrowed 
objects, films and installations to show them with paintings and sculpture from 
the Southport and Sefton Council collection. They all are used to examine how 
humans have depicted animals since the 18th century which is when, according 
to the British theorist John Berger, our disassociation from them began. 
 
Berger who lived from 1926 to 2017 wrote famously about art. Fewer may know 
his words about animals and in 1977, he posed the question above and answered 
it with a short essay about the creatures around us - in zoos, on farms, in the 
wild, or at home with us as pets and how we see and think about them. 
 
In this essay, Berger concludes that, “That look between animal and man (…) 
has been extinguished”. He argues that, even though we have more pictures 
than ever, real animals seem to have vanished out of our portrayals of them.   
This exhibition asks if that is true and also what that might mean for us if it 
isn’t.  
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Aims and Rationale 
The Atkinson and Our Collection 
 
Why Look at Animals? is a diverse, entertaining and provocative exhibition and 
is built around artworks from our own collection at The Atkinson. 
 
As with all projects we do, two important goals from the mission of The 
Atkinson are reflected: first, to safeguard the borough’s art and heritage 
collections and secondly, to be a regional centre for learning and wellbeing. 
 
Why Look at Animals? helps us to do both of these things in collaboration with 
teachers, pupils and the general public. In showing how images change over 
time, it teaches us about past and present values in our region and beyond. 
 
Photo albums at home show how pictures change. Before digital cameras, family 
portraits where done with cumbersome equipment, expensive film and delicate 
paper made each picture expensive and serious. This is completely different 
today as our phone snaps are easy and cheap, so we can photograph more often. 
 
These phone snaps tell different stories to those we might find in our 
grandparent’s photo albums. Future generations who look at our pictures might 
guess, at first glance, that we spent most of our time in restaurants or on 
beaches. For some of us, this may be true – but, what these photos actually tell 
us is the value and qualities of leisure time in our society, which is quite 
different to its value and qualities three generations ago. 
 
These along with other trends and themes can be found in our own collection 
here at The Atkinson, which encompasses several hundred years of art and 
other objects from the region. Of particular interest are paintings made before 
the popularization of photography: they often contain important visual 
information and stories about Southport, Sefton and the wider region. 
 
Pictures teach us about ourselves and Why Look at Animals? asks us to think 
about how we view our non-human companions in the past and today. To 
support central goals of a variety of subjects in the National Curriculum, we 
offer a bit of guidance below for teachers and other educators who might be 
interested in attending the exhibition with pupils in their charge. 
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Overview of the Exhibition 
 
John Berger says that we do not see enough real animals in our lives and he 
suggests that we have replaced them with pictures of animals which is 
something entirely different altogether. 
 
In what ways could Berger be right or wrong? Few of us still ride horse-drawn 
carriages or raise our own animals for food. However, many of us have had pets, 
might eat meat or have been to the zoo. What does it mean to see all those 
animals and might there be different ways of seeing? What, indeed, are we 
doing with all of these pictures? 
 
Artists reflect these questions back to us, with sculptures like Untitled (Monkey) 
by John Isaacs, or paintings like Guinea Pig by Dan Hays, both created in 1995.   
Do we want to think of animals basically like we think of humans – perhaps just 
lesser, wordless, or incomplete? Could we communicate with them, if we made 
enough effort? Or are they something else entirely? Do they live in worlds so 
different to our own that we can only peer in? Is it our modern life that locks 
them away from us? 
 
Works in the exhibition have been arranged to highlight the variety of artistic 
techniques and also to show the many differences in our views. Cavalry Charge 
by the Polish artist Stanislaw Mikula depicts warhorses with their riders as 
single units - fighting a terrible, shared enemy together. As comrades-in-arms, 
humans and animals become heroes who are dependent on each other. 
 
The Ratcatcher by the Southport artist Philip Connard tells a different story 
about humans and animals:  during his cigarette pause, a ratcatcher sits with his 
hunting ferret. Although it snuggles on his lap, it is not his pet, holding it with 
the heavy leather glove that protects him against bites during work, Connard’s 
figure reminds us that some animals serve us and that others may even be our 
foes. 
 
Berger argues in his essay that our relationship to the world of animals has 
become poorer. He writes that the last centuries have upset a balance; with a set 
of open-ended prompts, questions and ideas for discussion, we would like to 
offer this exhibition and the ideas behind it as a stage for engaging with young 
pupils about Berger’s ideas, as well as about how such ideas and discussion 
shape the world we live in. 
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John Berger and his Work 
‘Why Look at Animals?’ 
 
Born in Hackney in 1926, John Berger trained originally as an artist in London.   
While enjoying success already as a young man and becoming a teacher of 
drawing, his attention turned increasingly to writing and to social activism. His 
prize-winning novel G. remains perhaps his best-known work of fiction. Until 
his death in 2017 he also produced critical essays on politics, literature and 
especially, art. He was also the co-author of an enormous number of plays, film 
scripts and other written pieces and in 2009 he received the Golden PEN Award 
for the span of his life’s achievement. 
 
Berger addressed the unresolved cultural issues of his time. However, the 
accessibility of his style also allows non-scholars to enjoy and to use his work 
and ideas. As an activist, he insisted that criticism always should have a 
practical application. His texts for the seminal BBC series of art documentaries 
called Ways of Seeing in 1972 were later published on their own; the book is still 
read today to present essential questions of 20th century cultural criticism to 
students and a wider audience. 
 
Berger travelled extensively, for both research and pleasure. Always working, he 
moved from London to Geneva in Switzerland in 1962 and then in 1975 to 
Quincy, a small farming village in the adjoining region of France. Deeply 
interested in rural life, it is perhaps here that his attention to the relationships 
between humans and animals was sharpened. 
 
Published in 1980, his book About Looking was a series of short essays about 
the roles and messages of pictures. It reframed the ideas of earlier theorists 
about art, such as the German philosopher Walter Benjamin, whilst raising new 
and modern questions. 
 
The chapter entitled ‘Why Look at Animals?’ was extensively reproduced and it 
appeared in book form on its own in 2009. Like much of Berger’s work, it may 
have been used to introduce basic questions of contemporary society. In it, 
Berger argues that the industrial revolution and the urbanisation of Europe 
removed real contact with animals from our daily lives and that we have 
replaced them with pets and with pictures of animals to represent the non-
human companionship we seem to have lost. 
 
Berger leaves a legacy as one of the most broadly influential thinkers about 
culture in the past century. 
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Berger’s Sources 
 
John Berger’s text inspires for a variety of reasons: not only do we read it as a 
historical document with critical insights into the conditions of the time against 
which Berger spoke. Some of which might be very different today, especially in 
the case of more modern zoos , but also because he illustrates and develops his 
ideas with a broad and sometimes contradictory range of key sources from 
anthropology, as well as classical and modern philosophy and literature. Even 
today, his writings and many of those to which he refers are the subject of 
discussion, analysis and development. 
 
The works of any of these sources are therefore worth reading in their own right 
and include: 
 
The Nuer: A Description of the Modes of Livelihood and Political Institutions of 
a Nilotic People (1940) by Sir Edward Evan (E.E.) Evans-Pritchard (1902 - 
1973): A professor of Social Anthropology at the University of Oxford from 1946 
to 1970, Evans-Pritchard strongly focused this particular field of anthropology 
on the relativity and diversity of human institutions, rather than on their 
evaluative comparison. He was particularly impressed with the Nuer ways of 
thinking about the role of animals in the world. 
 
The Savage Mind (translated into English in 1966) by Claude Lévi-Strauss 
(1908 - 2009): 
The Chair of Social Anthropology at the Collège De France from 1959 to 1982, 
Lévi-Strauss established ‘structuralist’ models for anthropology - arguing, for 
example, that all societies find local solutions for a basic and universal set of 
human needs. According to Lévi-Strauss, we satisfy some of these needs with 
the help of animals. 
 
Essay on the Origin of Languages (published posthumously in French in 1781) 
by Jean-Jacques Rousseau (1712 - 1778): 
A French-speaking native of Geneva during the time of the French 
Enlightenment, the political philosopher Rousseau argued that all societies pass 
through a series of stages of ‘development’ that, sooner or later after the 
equilibrium of a ‘peak’, civilizes them away from nature. 
 
Man and Beast (1974) by Roy Willis: 
The British structural anthropologist Willis published this book on the symbolic 
relationships between humans and the animals in their environment. He uses 
case studies of four African ethnic groups that include the Nuer (Willis refers to 
Pritchard’s work in his own - see above), who possess a particularly rich set of 
cultural symbols and meanings attached to  ‘wild’ and ‘domestic’ animals. 
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The Iliad (written circa 850 BCE) by Homer: 
Although scholars debate whether ‘Homer’ might actually have been a group of 
poets, his sequential epics The Iliad and The Odyssey form influential templates 
for Western literature since their time - they have inspired countless other 
works of art and even echo in films and literature today. The ‘war story’ of the 
Iliad establishes conventions of heroism that, even in battle, are shared and 
mirrored by the characters’ noble animals. 
 
The philosophy of René Descartes (1596 - 1650): 
The French scientist promoted radically stringent ideas about the application of 
consistent, empirical methods to mathematics and to science in general. Many 
of his basic developments are still used; perhaps even more importantly as a 
philosopher, his interest in how we know and what we know suggested 
‘dualism’ - a concept that separates a body from the mind that inhabits it, whilst 
he argued that only human beings could possess reason. 
 
The natural histories of George-Louis Leclerc, Count of Buffon (1707 – 1788): 
As a naturalist and mathematician, Buffon was a large and controversial figure 
of the French Enlightenment. As the Director of the Royal Gardens in Paris 
(called the Jardin des Plantes today) and author of treatises on Natural History, 
his theories on the origins, relationships and hierarchical development of 
organisms distinguished sharply between humans and animals but 
acknowledged nature as being dynamic, prefiguring Darwin’s theories of 
evolution. 
 
How the Other Half Dies: The Real Reasons for World Hunger (published 
1976) by Susan George (born in 1934): 
As a French and American social and political analyst, Susan George is an 
influential member of the Transnational Institute, founded in 1973 to promote 
critical, practical research on social sustainability. Arguably her most influential 
work, How the Other Half Dies analyses the global food industry importantly, 
including the rearing of animals as a political and economic tool. 
 
The writings of F. W. Taylor (1856 – 1915): 
The American mechanical engineer and competitive athlete was interested in 
the enhancement of industrial efficiency in both production and management.   
His research on mechanical movement and on the application of stringent 
methodologies to systems were branded as ‘Taylorism’ and adopted by 
industries worldwide. Whilst revolutionising manufacturing on a global scale, 
his figure remains controversial, largely due to his recommendation of rigid and 
hierarchical structures. His manufacturing models were later applied to the food 
industry. 
 
 
 
 
 



 8 

The research of B. F. Skinner (1904 - 1990): 
The American behavioural psychologist and philosopher was the inventor of the 
‘Skinner Box’ currently used almost universally in laboratories to study the 
effects of ‘conditioning’ on animal behaviour. His influential theories questioned 
the existence of actual ‘free will’ in both animals and humans. Skinner suggested 
instead that the environment, including other animals and humans influences 
all beings unknowingly towards particular types of behaviour. 
 
The writings of Beatrix Potter (1866 – 1943): 
As a conservationist and natural scientist, Potter also executed her own 
scientific sketches. Her proficiency in illustration and her interest in classical 
fairy tales and mythology led her to produce a body of 24 children’s tales, the 
most famous of which is The Tale of Peter Rabbit. Whilst including typical 
animal behaviour in her characters for the purposes of storytelling, she since 
has been criticised (as by Berger in his essay) for making her animals too 
‘human’. 
 
The creative output of Walt Disney (1901 – 1966): 
The Walt Disney Company, founded almost one hundred years ago by the 
American film producer and businessman, has been instrumental in the 
development of film animation techniques. Produced in 1937, Snow White and 
the Seven Dwarfs was the world’s first feature-length cartoon. Well-known 
recurring Disney characters such as Mickey Mouse, Donald Duck and his 
nephews (to whom Berger refers above), inhabit their own fictional universe, in 
which they replicate human society and behaviour although no actual humans 
are present. 
 
History of Animals (written in the 4th century BCE) by Aristotle (384 - 322 
BCE): 
Regarded as a definitive text for nearly two thousand years, this work was 
written by the ancient Greek scientist and analytical philosopher in an attempt 
to apply the principles of philosophical reasoning to the observation of animals.   
By introducing the concept of categories, and through his theories on the root 
causes of similarities and differences between animals, Aristotle is credited as 
having founded the science of zoology. 
 
History and Class Consciousness (translated into English in 1972) by György 
Lukacs (1885 – 1971): 
The Hungarian philosopher extended applications of existing Marxist theory, 
such as the concept of ‘class consciousness’ that defines ones beliefs about ones 
position and roles in society. He used them to discuss entirely new areas of 
criticism in politics and culture, such as about where our ideas about beauty in 
art and literature come from, as well as about what determines our attitudes 
towards nature. 
 
 



 9 

The Naked Ape (1967) and The Human Zoo (1969) by Desmond Morris (born 
1928): 
Written for the general public, these two works and others presented the 
research and ideas of the English zoologist and ethologist Morris, who has 
examined both human and animal behaviour according to structuralist 
principles. His work on the influence of the environment on human and animal 
societies has been illustrated with a series of popular films. 
  



 10 

Quotations for Discussion 
Berger and Others 
 
‘(…) every tradition (…) between man and nature was broken.’ – John Berger 
John Berger says to describe both the 19th century particularly in cities and our 
world today. In what ways could this be true or false? 
 
‘(…) animals offer man a companionship which is different from any offered 
by human exchange.’ - John Berger 
What sort of companionship might we want from animas, and why? 
 
‘In the last two centuries, animals have gradually disappeared. Today we live 
without them.’ - John Berger 
Are we indeed ‘living without animals’? Could we and should we change this? 
 
‘The animal has been emptied of experience and secrets (…).’ - John Berger 
What such secrets and experiences might this mean? 
 
‘(… This) new invented ‘innocence’ (of animals) begins to provoke in man a 
kind of nostalgia.’ - John Berger 
What might this nostalgia be and how do animals seem to help us to feel it? 
 
‘(Animals) are creatures of their owner’s way of life.’ - John Berger 
How could an animal ‘own’ its owner, too? 
 
‘The pet offers its owner a mirror (…)’ - John Berger 
What would this mirror actually reflect to us? 
 
‘The animals (we are thinking of) have been co-opted into other categories so 
that the category animal has lost its central importance.’ - John Berger 
What could such ‘central importance’ look like today? 
 
‘(A) London housewife (…) said she wanted to kiss and cuddle a lion.’ ‘(…) the 
life of a wild animal becomes an ideal.’ - John Berger  
What shape might this ideal have and why would one want to kiss and cuddle a 
lion or another wild animal? 
 
‘(The) wrong questions have been addressed to zoos.’ - John Berger 
What would the ‘right’ questions for zoos actually be today? 
 
‘(Animals’) perennial actions become marginal actions without an object.’ - 
John Berger says that this is what happens in zoos. 
Could zoos ever prevent this and what would that mean for the people who visit 
them? 
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‘If a lion could speak, we wouldn’t be able to understand him.’ - Ludwig 
Wittgenstein used this sentence to suggest how language works.    
What sorts of languages might animals have? Could we indeed understand any 
of them? 
 
‘If cattle or horses or lions could sculpt like men, they would shape their gods 
in the likeness of their own.’ - The ancient Greek theologian and philosopher 
Xenophanes appears to have believed in cultural relativity and the innate value 
of all life. 
What, indeed, would animal gods look like? How would they behave? 
 
‘Grandma is a rhino / my brother is a dog (…) / Bobby is a monkey / my 
girlfriend is a horse / But I’m not turning into anything (…)’ - Wall of Voodoo, 
Animal Day (1981) 
Why do we enjoy imagining people we know as animals? 
 
‘Could there be a more mysterious idea for an artist than how Nature is 
reflected in the eyes of an animal?’ - Franz Marc 
 
‘Everyone knows the bear - but the bear doesn’t know anyone.’ - Finnish 
proverb. 
What does this proverb want to tell us? 
 
‘We are the transition from ape to man.’ - Konrad Lorenz 
How does Lorenz suggest that we regard animals? 
 
‘I would give years of my life just to be an animal for a short while.’ - Elias 
Canetti 
What would it be like to be an animal just ‘for a short while’? What would it be 
like to be human again afterwards? 
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List of Artists and Works in the Exhibition 
 
Unknown Egyptian artist, New Kingdom (16th – 11th century BCE), coffin 
fragment in honour of the deceased 
 
Prince Albert (1819 - 1861), a selection of drawings, mid-19th century 
 
Queen Victoria (1819 - 1901), a selection of drawings, mid-19th century 
 
Keith Arnatt (1930 - 2008), I wonder whether cows wonder?, 2002 
 
Michael Ayrton (1921 - 1975), Daedalus Winged, 1960 
 
Charles Burton Barber (1845 - 1894), In Disgrace, 1886 
 
Claude Michel Clodion (1738 - 1814), Nymph and Satyr Carousing, c. 1785 
 
John Collier, Lilith, 1889 
 
Philip Connard (1875 - 1958), The Ratcatcher, 1920 
 
Horatio Henry Couldery (1832 - 1918), Kittens, 1869 
Chow Chows, 1869 
 
Peter Doig (born 1959), Red Deer, 1990 
 
John Drysdale (born 1929), Jumbo Helps, 1978 
 
Thomas William Earl (1815 - 1885), Yorkshire Terrier, 1863 
 
Thomas Faed (1826 - 1900), The Pet Lamb, 1860 
 
Elizabeth Frink (1930 - 1993), The General, 1979 
 
Laura Ford (born 1961), Giraffe, 1998 
 
Jean Ignace Isidore Gerard Grandville (1803 -1847), Scenes from the private 
and public lives of animals, 1852 
Les Métamorphoses du Jour, 1869 
 
Clifford Hall (1904 - 1973), The Girl with a Cat, 1969 
 
Dan Hays (born 1966), Guinea Pig, 1995 
 
Dennis Hearne (born 1948), Feeding Horse, Killarney, Co. Kerry, 1972 
 
Henry Inlander (1925 - 1983), Orang Outang II, 1966 
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John Isaacs (born 1968), untitled (Monkey), 1995 
 
 
G. G. Kilburne, Lady and Parrot, 1877 
 
Sir Edwin Landseer (1803 - 1873), The Angler’s Guard, 1830 
A Saluki Dog, 1840/44 
 
Stanislaw Mikula (1907 - 1977), Polish Cavalry Charge, 1939 
 
George Morland (1763 - 1804), Farmyard, 
A Country Call, both late 18th century 
 
Alfred James Munnings (1878 - 1959), Trooper in Full Marching Order, 1918 
 
Peter Philip (born 1935), Cage III, 1978 

Andrea Roe Forever and Ever, dove in a death-mimicking trance: a defensive 
tactic prompted by tucking the head under its wing. 2012 (with Jack Fishwick) 

Andrea Roe Intimate, great tit on a mourning comb. 2017 (with Jack Fishwick) 

Andrea Roe Babbler, coal tit, found stand, glove finger. 2009 

Henrietta Ronner-Knip (1821 - 1909), Happy Days, 1895 
 
David Shrigley (born 1968), See the little creature in the giant cage, 1998 
 
Jem Southam (born 1950), The Pig, the Goat and the Lamb, 1988 
 
Arnold Van Praag (1930 - 2008), Butcher, Sheep’s Head and Trotters, 1982 
 
Brett Whiteley (1939 - 1992), Swinging Monkey II (Zoo series), 1965 
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Curators Statement 
 
“This exhibition is inspired by the work of one of the great art critics and 
thinkers of the 20th century. John Berger’s essay ‘Why Look at Animals?’ 
challenges the way we look at the natural world and continues to prompt artists 
to question how we see and understand other species. What does it mean to look 
at animals and what are they thinking when they look at us? Certainly our 
relationship with animals has changed dramatically over the last 200 years and 
this grouping together of many different artists’ perspectives will be thought-
provoking and will encourage further discussion.” 
 
– Stephen Whittle, Principal Manager, Museum, Gallery & Operations 
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Exhibition Activities 
Key Stages 1 and 2 
 
 

English 

STORIES 

 

Allow pupils 10 minutes to find their favourite 
painting and write down the story that they see. 

Stories can then be read to the class. 

PETS 

 

Which animals look like 
pets?    

 

How do you know?    

 

Which animals look as if 
they are working?  

 

How can you tell? 

 

Have you ever had a pet?    

 

Have you ever known 
someone else’s pet? 

 

Are there any animals here 
who remind you of real 

animals you know? 

CREATIVE THINKING  

 

If the animals in the 
artworks were real, how 

would they get to the 
Museum? 

 

How do you think these 
artworks got here? 

 

If dogs, cats, cows and 
mice could all paint, how 
would they paint people? 
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Maths 

COUNTING 

 

How many different types of animals are 
shown?    

GRAPHS 

 

Make a graph showing all 
of the animals that are 

shown. 

 

Make a graph showing the 
number of ‘pets’ and ‘farm 

animals’. 
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Science 

ANIMAL CARE 

 

Which is your favourite animal from the 
works of art? 

 

What sort of food and care would this 
animal need for a comfortable life? 

TIME OF LIFE 

 

Which animals here are 
older?    

 

Which animals here are 
younger?    

 

How can you tell how old 
an animal is?    

 

Are there any baby 
animals shown in the 

artworks?  What are they 
doing? 

FOOD CHAIN 

 

Which animals here are 
carnivores, herbivores 

and omnivores?    

 

What does each of these 
animals eat?    

 

Which animals share 
with others? 
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Art & 

Design 

B&W SKETCHING 

 

Sketch your favourite work 
with pencils. 

STYLES 

 

Which works of art seem 
most like real life?    

 

Which works of art seem 
most made-up?    

 

How do you tell the 
difference? 

COLOUR SKETCHING 

 

Sketch your favourite work with 
coloured pencils. 

COLOUR 

 

Which of these paintings has 
your favourite colours in it?    

 

Why are these your favourites?    

 

If you had to describe these 
colours on the telephone to 

someone, what would you say? 

FOOD SOURCE 

 

Which animals in the 
artworks do people use 

for food? 

 

Which animals would 
people not eat?    

 

Why is that so? 
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Languages 

SPANISH 

 

How many of these animals 
can you name in a foreign 

language like Spanish?  

 

  Can you say a sentence about 
them in Spanish?    

 

Can you say something about 
the story of the artwork in 

Spanish? 

FRENCH 

 

How many of these animals can you name in a 
foreign language like French?  

 

Can you say a sentence about them in French?    

 

Can you say something about the story of the 
artwork in French? 
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Geography 

MAPS 

 

Can you make a map of the exhibition?    

 

Can you show on the map where one would find 
the cows, dogs and sheep?    

 

How would you show this on a map? 
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History 

HISTORIC OBJECTS 

 

Which objects in these 
paintings do you not 

recognize?    

 

Which objects do you not 
know how they might be 

used?     

 

Are these all objects from 
the past? 

COLLABORATIONS 

 

Can you find find animals and humans 
collaborating?    

 

Would such collaborations happen in 
ordinary life?    

 

Where would that happen today? 

FASHION 

 

How are the people in the 
artworks dressed?    

 

Would people dress like that 
today?    

 

What does their dress have to do 
with their work? 
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Music 
RECOGNISING SOUND 

 

Can you tell the differences between the 
music below from the 18th, 19th and 20th 

centuries?    

 

What are the differences like?    

 

Are they anything like the differences in 
the artworks of the show? 

20th century: Benjamin Britten, Five 
Waltzes for Piano, Op. 3: 

 

https://www.youtube.com/watch?v
=xQZFKHpkXmw 

20th century: Benjamin Britten, Friday Afternoons 
(Cuckoo): 

 

 https://www.youtube.com/watch?v=FTMLWuY36KQ 

19th century:  Edward Elgar, Imperial March 
Op. 32 

 

https://www.youtube.com/watch?v=adNk7
S4j8GA 

18th century:  Georg 
Handel, Messiah 

 

https://www.youtube.c
om/watch?v=juckXS8Pk

tE 

https://www.youtube.com/watch?v=juckXS8PktE
https://www.youtube.com/watch?v=juckXS8PktE
https://www.youtube.com/watch?v=juckXS8PktE
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Exhibition Activities 
Key Stages 3 and 4 

English 

STORIES 

Allow pupils 15 minutes to write a story based on the 
artwork of their choice.  

This story should not only be a description but should 
be a creative composition for which the artwork could 

be an illustration.    

Pupils should photograph their chosen artwork for 
later discussion. 

REVIEWS 

 

Allow pupils 15 minutes to write a review of 
the exhibition.    

 

What did they like?    

 

What did they not like?   

 

 Why does the exhibition ask the question ‘why 
look at animals?’    

 

How does it answer the question?    

 

Who chooses the artworks to do so, and 

   how? 

POETRY 

 

Allow pupils to read a 
poem from each of the 

18th, 19th and 20th 
centuries in front of a 
work of art from these 

periods.  

   

What is a ‘Romantic’ 
poem?   How would one 
recognize a ‘Romantic’ 

painting? 

INVESTIGATING  

 

In groups of 2s or 3s, 
allow pupils fifteen 
minutes to identify 

distinct themes such as 
‘pets’ or ‘working 

animals’. 

 

   How have the artists 
treated these themes?   

These groups may then 
present their findings to 

the class. 
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Maths 

STATISTICS 

 

Allow pupils 20 minutes to make a statistical analysis of the exhibition.   

  

Various species of animal (horse, cow, dog, cat) should be investigated to 
find out how often they are depicted in each of the last three centuries.    

 

Are some animals shown more than others at particular times?   If so, why? 
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Science 

ECOSYSTEMS 

 

Allow pupils fifteen minutes to 
identify all the ecosystems that may 

be found in the depictions.    

 

How realistic are these depictions?   

  

Are there artists who seem to have 
ignored realism?    

 

Which ones are these, and why 
would they do so? 

SURVIVAL 

 

Allow pupils fifteen minutes to identify depictions of 
animals who are dependent on human beings for survival.    

 

Why is this so? 
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Art & 

Design 

B&W SKETCHING 

 

Allow pupils 30 minutes to make 
pencil sketches of the artworks of 

their choice, after which they may be 
shown and discussed. 

STYLES 

 

Allow pupils 15 minutes to find and describe and 
many artistic styles of drawing, painting and 

sculpture as they can (with words such as 
‘precise’, ‘naturalistic’, ‘exaggerated’, 

‘expressive’). 

 

  How are these styles correlated with the time in 
which the artwork was made? 

  

  How could the invention of photography in the 
early 19th century have made an impact on 

painters? 

COLOUR SKETCHING 

 

Allow pupils thirty minutes 
to make ‘colour sketches’ of 
the artworks of their choice 

using coloured pencils.   
These sketches may then be 

shown and discussed. 

INVESTIGATING  

 

In groups of 2s or 3s, allow pupils 15 minutes 
to identify distinct themes such as ‘pets’ or 

‘working animals’. 

 

   How have the artists treated these themes?   
These groups may then present their findings 

to the class. 
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Citizenship 

GOVERNMENT 

 

Allow pupils 10 minutes to tell what they know of forms of government 
and society in the UK in the 18th, 19th and 20th centuries.    

 

What clues can they find in the artworks about the societies in the time in 
which they were made? 

HUMAN RIGHTS 

 

Allow pupils 10 minutes to tell what they know about the development of human 
rights in the UK in the past three centuries.    

 

What clues can they find in the artworks about this?  

   

What clues about the development of animal rights can they find? 
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Design & 
Technology 

ANIMALS vs MACHINERY 

 

Allow pupils 10 minutes to find depictions of animals 
performing tasks that would be done by machines today.    

 

How and why has this changed?    

 

Are there tasks done today by machines that would be 
better done by animals? 
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Geography 

ORIGINS 

 

Allow pupils 15 minutes to find depictions of animals that 
are not native to the UK and to find their places of origin 

on a map of the world.    

 

Would any of these animals be found in the UK today?    

 

Where?   How did they get here?   

 

 How would the artists find them? 
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History 

POETRY 

 

Spend 15 minutes with pupils listening to British music and poetry from 
each of the centuries represented in front of a work of art from that time.    

 

How would one describe the differences in styles?    

 

Where do such differences come from? 

INDUSTRIALISATION 

 

How might the Act of Union in 1707 or industrialisation in 
the 19th century have changed peoples’ and animals’ lives in 

Britain?    

Can pupils find any evidence of these changes in the 
artworks? 

DARWIN 

 

How did Darwin’s Origin of 
Species, published in 1859, 

change the way we looked at 
animals?    

 

Can pupils find any evidence 
of such changes in the 

artworks from this time or 
later? 
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Languages 

TOURS 

 

In groups of 2s or 3s, allow pupils 10 minutes to 
prepare a tour of their favourite works in the 

exhibition in the language of study. 

    

Groups may then conduct these tours, 
explaining in their language of study what they 

like and dislike, as well as why they have chosen 
the artworks. 
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Music 

CHANGE 

 

Allow pupils thirty minutes to hear, reflect and play 
music from each of the artistic periods represented in 

the past three centuries since the Romantic era in front 
of a representative work.    

 

How can one describe the musical and artistic changes?    

 

Why do such changes happen in a society? 
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John Berger’s 1977 Essay, Why Look at Animals? 
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